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Preamble 

Curriculum lies at the heart of the educational enterprise. It is a mean 
through which nations transmit their philosophy of life and its spirit to exemplify their 
value system to its young generations. The development of curriculum requires inputs 
from the stakeholders to reflect the needs of the society and interests of the learners. 

Curriculum, syllabus and standards of education were on the concurrent 
list under Entry 38 of the Concurrent Legislative List to the Fourth Schedule of the 
Constitution of Islamic Republic of Pakistan, 1973. After 13th Constitutional 
Amendment, development of curricula and approval of textbook manuscripts and 
supplementary reading material relating to textbooks, production of reference and 
research material in respect of the problems relating to the Schemes of Studies and 
curricula/ textbooks etc. are now the exclusive domain of the Punjab Curriculum and 
Textbook Board under Punjab Curriculum and Textbook Board Act, 2015 (Act VI of 
2015). 

To carry out its mandate, the Punjab Curriculum and Textbook Board has 
prepared a new Scheme of Studies-2017 from Early Childhood Education to 
Intermediate Level for the province of Punjab in consultation with all the stakeholders 
involved in the delivery of education. The Scheme of Studies-2017 is prepared keeping 
in view the arising need of technology in our society, modern trends in education 
system and to bridge the gap between public / private schools and Deeni Madaris of 
the Punjab. With the blessing of Allah Almighty, the Punjab Curriculum and Textbook 
Board and the School Education Department hope that this endeavor will be prolific to 
generate a new youth, useful for the socio-economic development of the country. 

The History National Curriculum-2006 for Grades VI-VIII developed by 
the Ministry of Education (Curriculum Wing), Islamabad and Curriculum for Social 
Studies for Grades IV-V developed by Ministry of Federal Education and Professional 
Training, Islamabad have been taken into consideration as reference documents. 

This Curriculum will hopefully pave the way for bringing about 
qualitative change in education at this level. 

Managing Director 



INTRODUCTION 

History is the veritable mine of life experience that one generation bequeaths 

to the next. That process of transmission got under way with the very dawn of 

human civilization. The same process, when systematized, takes the shape of 

traditions and customs, which lay the contours of culture and society. Culture is 

the fundamental determinant of social and ethical norms that individuals of society 

are normally supposed to abide by. Culture grows with time, and the social 

exchange with other cultures ensures its vitality. Therefore, all living cultures must 

be inclusive rather being exclusive. Thus, the veritable life experience epitomized 

in culture is best articulated through history. Consequently, History has always 

been one of the vital branches of knowledge, a source of bequeathing the social 

and wholesome discipline encompassing all the arenas of social activity that makes 

its instruction more imperative. 

Cognizant of the advantages that history can bring forth, in terms of 

inculcating the social, political and cultural awareness with reference to the 

traditions of the yore, a laudable initiative has finally been taken by introducing it 

at the school level (VI-VIII). Experts from all the major public- sector universities, 

colleges and schools were engaged for this project of immense national significance. 

For the three grades (VI-VIII), the reviewed curriculum of South Asian 

History has been phased out into three parts. For Class VI the Ancient period of 

history from Indus Valley Civilization up to the end of the Delhi Sultanate (1500 

BC-1526 AD) has been preferred. It has attempted to focus on the civilization and 

social advancement made by· the ancient inhabitants of Mohenjo Daron and 

Harappa. The peaceful nature of these pre- Aryan people is also hiqhliqhteo as 

well. The inclusive nature of the Indus Valley Civilization, having trade and 

commercial links with other contemporary civilizations, is also underscored in the 

curriculum. The coming of the Aryans, the subsequent transformation of the society 

and the rise of the caste system introduced by them for raising a stable social 

structure along hierarchical lines have also been dilated upon in some detail. In 

respect of the establishment of Muslim rule, instead of putting the sole emphasis 

on political developments only, the cultural and social aspects with a special focus 
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on the Sufi ethos and its subsequent proliferation have been accorded equal 

importance. 

Mughal Empire: Foundation, Consolidation, Contribution and Disintegration 

(1526-1857) form the content of the curriculum meant for the Class VII. As the 

caption evidently suggests, a wholesome study of the Mughal Empire with the 

multifarious impact it had cast over the Subcontinent in terms of political structure, 

economy, society and culture has been deemed necessary. Apart from the political 

and economic aspects of the Mughal rule, the policy of religious tolerance and the 

cultural syncretism have been underscored, bringing out in a material way the soft 

image of the Muslim rulers. Interaction of Islam with the cultural traditions of the 

Subcontinent churning out, as a result, movements and religion such as the Bhagti and 

Sikhism have also been alluded to. Reform Movements and the enduring impact they 

generated have also been dilated on. 

The onset of the British Imperial Rule, the Freedom Movement and the Struggle 

for Pakistan (1857-1947) comprise the last phase of the curriculum, to be instructed 

in class VIII. The displacement of the Mughal rule, the emergence of the splinter 

groups against the dwindling Mughal imperial rule like the Marathas, the Sikhs, the 

Jats, coupled with the invasions of Nadir Shah and Ahmed Shah Abdali, had made the 

history of that period quite complex and multi-layered. Therefore, a good deal of care 

and caution has been taken to avoid undue ambiguity that this era is plagued with. 

Another significant aspect of this phase of the proposed curriculum is the study of the 

evolution of the colonial state which had hitherto been neglected, despite its lasting 

importance, resonating even in the contemporary era. Then, after briefly dealing with 

the role of the different reform movements, the history course for class VIII moves 

on to the movement of the South Asian Muslims for a separate homeland, with 

reference to the contributions made by leading Muslim leaders such as Sir Syed Ahmed 

Khan, Allama Muhammad Iqbal and Quaid-i-Azam Mohammad Ali Jinnah. 

With a good deal of optimism and hope, one can expect the positive changes 

that would result from the proposed history curriculum enclosed. It is common 

knowledge that the downgrading of the discipline of History at the school level has 

caused immense damage to our sense of nationhood. It is, therefore, a matter of 



immense relief that this serious lapse has at last been rectified, and the importance 

of history as a vehicle of identity formation and the cognitive tool for imparti g political 

and social awareness has been realized. 

Objectives: 

The objectives of the History curriculum for Grades VI-VIII are to: 

• create an awareness about the various areas constituting the present state of 

Pakistan 

• inculcate an understanding of the evolution, consolidation and culmination of 

various ruling dynasties of South Asia; 

• reiterate the importance of the Muslim Rule in the evolution of a composite 

Inda-Muslim culture over the centuries; 

• emphasize the salient features of the Political Structure, Economy, and Social 

and Cultural Life during various phases of the history of South Asia; 

• portray the various phases of the decline and fall of Muslim Ru I e paving the way 
for British Ascendancy in South Asia; 

• lay stress on the multifarious developments which took place in South Asia 

during the British Rule; 

• outline the political awakening and the consequent struggle for freedom launched 
with reference to Pakistan Movement leading to the creation of Pakistan. 
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TRANSITION OF SCHEME OF STUDIES INTO CURRICULUM, TEXTBOOKS & 

DISSEMINATION OF KNOWLEDGE & SKILLS 

1. Sustainable technical development is the pathway to the socio-economic 
development of a nation. To have technologically vibrant, industrialized and 
knowledge-based Pakistan maximum efforts must be directed towards 
imparting high quality education covering emerging trends modern 
developments and scientific learning. 

The Scheme of Studies 2017 has not only laid requisite emphasis on existing 
subjects like physical and social sciences, it has also focused on Quranic 
Education with Urdu as well as English translation of the Holy Quran, 
Technology based education, computer Science & IT, Agriculture education, 
Business Administration, Fine Arts and Sports Education. 
This Scheme of Studies has laid down the following Aims and Objectives: 2. 

• To Impart high quality student centred learning 

• To introduce emerging trends, modern developments and scientific 
learning 

• To promote awareness about national integration, patriotism and 
ideology of Pakistan with understanding to accept diverse views beliefs 
and faiths 

• To produce disciplined, motivated and enlightened youth with high 
moral character, sound ethical values and resilience to face adversities 
and challenges 

• To produce creative, constructive, communicative and critical thinking 
youth with clear concepts and in-depth knowledge, ready to participate 
in the highly competitive globalized knowledge-based economy 

• To bring Punjab students of Ittehad-e-Tanzeemat-e-Madaris Pakistan 
into main stream of education 

3. Aforementioned Aims and objectives have to be achieved through curriculum, 
textbooks and dissemination of knowledge & skills to the students. 

4. Following Themes have emerged out of the Scheme of Studies 2017: 

• Emerging trends and modern developments in various disciplines 

• National integration, patriotism and ideology 

• Acceptance of diverse views, beliefs and faiths 

Youth with high moral character & sound ethical values • 
• Youth as a disciplined motivated and enlightened force 

• Youth with resilience to face adversities and challenges 

• Development of creative, constructive, communicative and critical 
thinking youth 



• Youth with clear concepts and in-depth knowledge 

• Globalised knowledge-based economy 

• Main streaming of Deeni Madaras students 

• Conceptual learning versus rote learning 

• Introduction of curriculum-based examination alongwith multiple 
textbooks 

• Students Guidance and Counselling 

• Interactive e-learning through digitized textbooks. 



Matrix for History. Grades VI-VIII 

"' 

Chapters Grade- VI Grade-VII Grade-VIII 
1. Indus Valley Civilization The Foundations Consolidation of British Rule 

2. The Aryan Era Mughal Empire Consolidation Sir Syed Ahmed Khan and the 

Aligarh Movement 

3. Muslims in South Asia-I Mughal Empire: Socio-Cultural Political Awakening in British 

Conditions India 

4. Muslims in South Asia- II Mughal Empire: Disintegration Quest for Political settlements 
5. Socio-Cultural Developments Mughal Empire: Ascendancy of Struggle for Pakistan 

(711-1526) the British 





Grade-VI 

Ancient Civilization to End 
of Delhi Sultanate 
(2500 BC- 1526 AD) 
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CHAPTER-1 

Grade-VI 

INDUS VALLEY CIVILIZATION 

Contents Student Learning Outcomes 

1. Importance of History 

2. Introduction: Antiquity, Location 
and Contacts with Contemporary 
Civilizations 

3. Religious & Social Systems 

4. Economy 

5. Town Planning and Architecture 

6. Decline: Causes and 
Consequences 

1. Describe the importance of studying 

History. 

Describe the historical perspective of 

Indus Valley Civilization. 

Identify the location of Indus Valley 

Civilization on a map. 

Describe the religious belief system of 

the Indus Valley Civilization. 

Explain the salient featur·es of the 

Indus Valley Civilization. 

Describe the agriculture system and 

trading activities of the Indus Valley 

Civilization. 

Discuss the contribution of the Indus 

Valley Civilization in town planning and 

architecture. 

8. Describe the downfall of Indus Valley 

2. 

3. 

4. 

5. 

6. 

7. 

Civilization. 
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CHAPTER-2 THE ARVAN ERA 

CONTENTS Student Learning Outcomes 

1. Describe the origins of the Aryans and 

. identify their migrating routes on a 

map. 

Describe the arrival of Aryans in India 

from time to time and its impact on 

the local civilization. 

Explain the structure of the Aryan 

society. 

Explain briefly the economic activities 

of the Aryans. 

Describe the religious belief system of 

the Aryans. 

Describe briefly the origin and 

expansion of Hinduism, Buddhism and 

Jainism. 

Explain briefly the salient features of 

the Gandhara Civilization. 

Describe briefly Alexander's 

expedition in North-Western India. 

1. The Aryan: Origins and their 
Arrival in India 

2. Social, Economic and Religious 
Systems 

3. Hinduism 

4. Buddhism 

5. Jainism 

6. Gandhara Civilization 

7. Alexander's Invasion 

8. · Mauryan Kingdom and Ashoka 

9. The Guptas 

10. Harsha and the Major 
Principalities 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. Describe briefly the rise and 

contribution of the Mauryan Dynasty, 

Chandra Gupta Mauraya and Ashoka. 
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10. Describe the contribution of Harsha in 

India. 
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CHAPTER-3 MUSLIMS IN SOUTH ASIA-1 

Contents Student Learning Outcomes 

the arts, the sciences and culture. 

Describe Ghauri's military expedition 

for the establishment of Muslim rule in 

Hindustan. 

Discuss the establishment and 

consolidation of Muslim Empire in India 

during Qutbuddin's and lltutmish 

reigns. 

7. Describe Razia Sultana's rise to power 

and her problems. 

1. Arrival of Arabs and Conquests 
of Sindh by Mohammad bin 
Qasim 

,, 2. Mahmud of Ghazna 

3. Shahabuddin Muhammad 
Ghauri 

4. Slave Dynasty 

• Qutbuddin Aibak 

• Shamsuddin Iltutmish 

• Razia Sultana 

• Nasiruddin Mahmud 

• Ghiasuddin Balban 6. 

Describe the causes and impact of Arab 

invasions, with particular reference to 

Makran, Sindh, and Multan. 

Describe the Conquest of Sindh and 

Multan by Mohammad bin Qasim. 

Explain Mahmud of Ghazna's 

expeditions and conquest in India. 

4. Discuss the Ghaznavid contribution to 

1. 

2. 

3. 

5. 

8. Describe Nasiruddin Mahmud's reign. 

9. Discuss Balban's early career, and 

reign. 
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CHAPTER-4 MUSLIMS IN SOUTH ASIA-II 

Contents 

1. Khalji Dynasty 

• Jalaluddin Khalji 1. 

• Alauddin Khalji 

• Mubarak Shah Khalji 2 . 

2. Tughluq Dynasty 

• Ghiasuddin Tughluq 
3. 

• Muhammad Tughluq 

• Feroz Shah Tughluq 
4. 

3. Taimur's Invasion and Sayyed 
Dynasty 5. 
• Khizar Khan 

6. 

Student Learning Outcomes 

Elaborate the rise and consolidation of 

the Khalji Dynasty. 

Discuss about Alauddin Khalji's 

reforms and defence policies against 

Mongol invasions. 

Discuss Tughluq's rise to power and 

expansion of the Delhi Sultanate. 

Critically examine various projects 

undertaken by Muhammad Tughluq. 

Discuss Feroz Shah Tughluq's reforms. 

Discuss Taimur's invasion and its 

impact. 

7. Describe the rise of the Lodhi Dynasty, 

its reforms and cultural contribution. 

8. Explain the factors leading to the 

downfall of the Delhi Sultanate. 

9. Describe the independent principalities 

during the 15th-16th centuries. 

4. Lodhi Dynasty 

• Buhlol Lodhi 

• Sikandar Lodhi 

• Iabrahim Lodhi 

5. Decline of the Sultanate 

6. Independent Principalities 
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CHAPTER-5 SOCIO-CULTURAL DEVELOPMENTS (711 -1526) 

Contents Student Learning Outcomes 

1. Sufism and its Impact 
1. Identify the major Sufi orders/Saints 

and their contribution in the spread of 

Islam -Ali bin Usman Hajveri, 

Moinuddin Chishti, Baba Farid Shakar 
Ganj, Bahauddin Zakariyya, Lal 

Shahbaz Qalandar, and Nizamuddin 

Aulia. 

Describe the contribution of Muslim in 

Arts, Sciences, Architecture and 

Education during the Delhi Sultanate. 

3. Describe the Central and Provincial 

2. 

2. Contribution of Muslims in the 
Arts, the Sciences and the 
Architecture 

3. Learning and Education 

4. Administrative Structure 

Administrative Structure under the 

Delhi Sultanate. 
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Grade VII 
Mughal Empire: Foundation, Consolidatiion, 

Contribution and Disintegration 
(1526-1857) 

• 

·~, ._ .... 
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CHAPTER-1 

Grade-VII 

THE FOUNDATION OF MUGHAL EMPIRE 

Contents Student Learning Outcomes 

• 

1. Zahiruddin Muhammad 
Babur and the Founding of 
Mughal Empire 

2. Nasiruddin Muhammad 
Humayun: Rule, Exile and 
Restoration 

3. The Afghan Interregnum: 
Sher Shah Suri and his 
Successors 

1. Describe briefly the factors which 

contributed to the conquest of India by 
Babur. 

2. Discuss the Rajput and Afghan challenge to 

Babur and his response. 

3. Describe the early problems of Humayun, 

his exile and return. 

4. Discuss the rise of Sher Shah Suri and his 

contribution to the administrative structure, 

communication network and public welfare 

institutions. 

5. Describe briefly Sher Shah Suri's successors 

and their downfall. 
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CHAPTER-2 CONSOLIDATION OF MUGHAL EMPIRE 

Contents Student Learning Outcomes 

1. Jalaluddin Muhammad Akbar 
and the Imperial Expansion 

2. Nuruddin Muhammad 
Jahangir and Nur Jahan and 
their Contribution 

3. Shahabuddin Shahjahan: 
The Golden Age 

4. Abul Muzaffar Mohiuddin 
Aurangzeb Alamgir: The last 
of the Great Mughals 

1. Discuss Akbar's role in the imperial .. 
expansion and consolidation of the Mughal 

Empire. 

2. Identify Akbar's administrative measures 

and reforms - Mansabdari system, religious 

and Rajput policies. 

3. Highlight the contribution of Jahangir and 
Nur Jahan in poetry, miniature, painting, 
music, sartorial and culinary taste, etc. 

4. Discuss Jahangir's contribution for 

dispensation of justice. 

5. Explain Shah Jahan's contribution to culture 

and architecture considered to be the 

Golden Age. 

6. Discuss Shah Jahan's Central Asian Policy. 

7. Describe the events of the War of 
Succession. 

8. Describe the major problems during 
Aurangzeb's reign specially his Deccan 
policy as the rise of Marhatas. 

9. Discuss Aurangzeb's Religious policy and its 
consequences. 

• 

• 
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CHAPTER-3 MUGHAL EMPIRE: SOCIO-CULTURAL CONDITIONS 

Contents Student Learning Outcomes 

1. Religious Tolerance 

2. Sufisim 

3. Revivalist and Syncretic 
Movements: Bhakti and 
Sikhism 

4. Society and Culture 

5. Science, Arts, Architecture 
and Education 

6. Administration 

1. Describe the religious policy of the Mughals. 

2. Briefly describe Bhakti movement, Din-i 

llahi and Mujadid Alf Sani efforts for revival 

of Islam. 

3. Describe the salient features of Sikhism. 

4. Describe the socio-cultural conditions of the 

society under the Mughals. 

5. Describe the development of the Sciences, 

Arts, Architecture and Education system 

under the Mughals. 

6. Describe the central and provincial 

administrative system under the Mughals 
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CHAPTER-4 MUGHAL EMPIRE: DISINTEGRATION 

Contents Student Learning Outcomes 

1. Later Mughals: 

• Bahadur Shah-I 

• Jahandar Shah 

• Farrukh Siyar 

• Rafiuddarajat 

• Rafiuddaula 

• Alamgir-II 

1. Decline of the Mughals: 

• Social and Economic 

• Political 

2. Muhammad Shah and Nadir 
Shah's Invasion 

3. Struggle for Supremacy 
amongst Europeans and the 
Rise of Independent 
Principalities: Bengal, Oudh 
and Hyderabad. 

4. Rise of British power in 
India: Conquest of Bengal 
(1757) 

1. Describe briefly the War of Succession 

leading to Bahadur Shah's ascendancy to 

power. 

2. Describe briefly the policy of Bahadur Shah 

towards the Jats, Rajputs and the 

Marhathas. 

3. Discuss the role of Mughal Nobility and their 

struggle for power and the ernerqence of 

major kingdoms - Bengal, Oudh and 

Hyderabad. 

4. Describe the causes of Nadir Shah's invasion 

and its impact on Mughal imperial power. 

5. Discuss the circumstances leading to the 

downfall of the Mughal Empire. 

6. Trace out the background to the Battle of 

Plassey (1757) and the British rise to power 

in Bengal. 

7. Describe the socio-economic conditions of 

India during the later Mughal rule. 
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CHAPTER-5 MUGHAL EMPIRE: ASCENDANCY OF THE BRITISH 

Contents Student Learning Outcomes 

1. Ahmad Shah Abdali and the 
Third Battle of Panipat 
(1761) 

2. Battle of Buxer ( 1764) 

3. Akbar-II 

4. Bahadur Shah Zafar 

5. Independent Kingdoms 
during the later Mughals: 

6. Marhathas, Sikhs, Rohillas 

7. Mysore: Haider Ali and Tipu 
Sultan 

8. Muslim Revivalist 
Movements-Shah Waliullah, 
Syed Ahmad Shaheed, Jihad 
Movement and Fraizi 
Movement 

9. British Rise to Power: 
Hyderabad, Deccan, Sindh, 

. Balochistan, Punjab and 
Oudh 

10. War of Independence (1857) 

1. Describe the causes and effects of Abdali's 

emergence in India. 

2. Describe the events and consequences of 

the battle of Buxer. 

3. Describe the reasons of the decline of the 

Mughal Empire. 

4. Describe the establishment of Sikh Kingdom 

in the Punjab, the Rohilla supremacy in 

Rohilkhund and the consolidation of the 

Marhatha confederacy in Deccan. 

5. Illustrate the rise of Haider Ali and the 

establishment of Sultanat-e-Khudadad 

Mysore. 

6. Describe the rise of Tipu Sultan and 

confrontation with the British leading to his 

fall at the battle of Seringapatam (1799). 

7. Discuss the Revivalist Movements led by 

Shah Waliullah, Syed Ahmad Shaheed, Haji 

Shariatullah and their contribution towards 

conserving Islamic ethos in India. 

8. Delineate the causes of the War of 

Independence, the major events during the 

war, and its consequences . 

! 
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Grade-VIII 
British Rule and the Freedom 

Movement( 1858-1947) 

...• ·1_,,· • 
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CHAPTER-1 

Grade-VIII 

CONSOLIDATION OF BRITSH RULE 

Contents Student Learning Outcomes 

1. Queen Victoria's Proclamation 
and the Act of 1858 

• 
2. British Administration 

• 

3. Education Policy 

4. Social and Economic Policy 
and Communication Networks 

5. Acts of 1861, 1892, 1909, 
1919 

1. Describe the Transfer of Power in India 
from East India Company to the British 
Government and the salient features of 
Queen Victoria's proclamation. 

2. Describe the administrative structure 
introduced by the British Government in 
India and the early efforts to employ the 
Indians. 

3. Outline the objectives and results of the 
British education policy with special 
reference to Lord Macaulay's Minute 
(1836- 37) and Wood's Despatch (1854 ). 

4. Define the British Economic policy in India. 

5. Describe the social reforms introduced by 
the British government in India. 

6. Describe the advantages of communication 
networks introduced by the British. 

7. Describe briefly the Set up for devolution 
of power with special reference to Indians 
introduced in the Acts of 1861, 1892, 
1909, 1919 and Diarchy system. 
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CHAPTER-2 SIR SYED AHMAD KHAN AND THE ALIGARH MOVEMENT 

Contents Student Learning Outcomes 

1. Sir Syed Ahmad Khan and 
Modern Response 

2. Sir Syed's Contribution 
Towards Education and Social 
Reforms 

3. Sir Syed's political 
accomplishments 

4. Muslim Educational 
Conference: Its Objective and 
Reach 

5. Establishment of Muslim 
educational institutions in 
areas constituting Pakistan. 

6. Response of Darul Uloom 
Deoband and Nadvatul Ulama 

1. Describe the conditions of Muslims in India 
after the war of independence 1857. 

2. Describe Sir Syed Ahmad Khan's effort in 
reconciliation between British and the 
Muslims of India 

3. Describe Sir Syed's contribution towards 
inducing Muslims to acquire Modern 
Education and establishment of the 
Modern Educational Institutions. 

4. Describe Sir Syed's role as a Social 
Reformer. 

5. Discuss Sir Syed's political manifesto for 
the Indian Muslims: Continued loyalty to 
the British Government and refraining 
from active politics. 

6. Describe the origins and the 
accomplishments of Muslim Educational 
Conference. 

7. Discuss the establishment of various 
modern educational institutions in areas 
constituting Pakistan with particular 
reference to Sindh Madrassatul Islam. 

8. Discuss the response of Deoband and 
Nadva to modern education. 

.. 

i' 

& 
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CHAPTER-3 POLITICAL AWAKENING IN BRITISH INDIA 

Contents Student Learning Outcomes 

1. Formation of Indian National 
Congress ( 1885) 

2. Partition of Bengal (1905) 

• 

• 
3. Simla Deputation and the 

Foundation of AIML (1906) 

4. Congress-League 
Rapprochement, (1912-20): 
Role of M.A. Jinnah 

5. Khilafat and Hijrat 
Movements, (1919-24) 

6. Montagu-Chelmsford Reforms 
(1919) and introduction of 
Diarchy in the provinces 

7. Non-Co-operation Movement 
(1920-22) 

1. Trace out the background of the formation 

of Indian National Congress as a political 

spokesman for India. 

2. Describe the causes of the Partition of 

Bengal, the Congress agitation and the 

Muslim response . 

3. Describe the annulment of the Bengal 

Partition in 1911 its effects on the Muslims 

of India. 

4. Describe the separate electorate demands, 

the background to the Simla Deputation, 

and the formation of the All-India Muslim 

League. 

5. Discuss, M.A. Jinnah's role as Ambassador 

of Hindu-Muslim Unity. 

6. Describe the major developments leading 

to the Congress-League Lucknow Pact, and 

the Congress-League coalescence till 

1920. 

7. Describe the causes and effects of the 

Khilafat Movement, Hijrat Movement and 

Reshmi Romal Movement. 

8. Discuss the joint Hindu-Muslim Civil 

Disobedience Movement under M.K. 

Gandhi and Maulana Muhammad Ali 
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Jauhar, and its impact on IHindu and 

Muslim politics. 
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CHAPTER-4 QUEST FOR POLITICAL SETTLEMENT 

Contents Student Learning Outcomes 

1. Delhi Muslim Proposals (1927) 

2. Simon Commission and Indian 
Response 

3. Nehru Report (1928) 

4. Jinnah's 14 Points (1929) 

5. Allama Muhammad Iqbal's 
Allahabad Address (1930) 

6. Round Table Conference 
(1930-32) 

7. Demand for Separation of 
Sindh and Introduction of 
Reforms in NWFP and 
Balochistan 

8. Communal Award (1932) and 
the Act of 1935 

9. Reorganization of the AIML 
(1936-39) 

10.1937 Elections 

11.Congress Ministries in the 

1. Discuss the Delhi Muslim Proposal as a 

viable formula for Hindu Muslim 

settlement. 

2. Describe the formation of the Simon 

Commission (1927) and the Indian 

response. 

3. Describe the Nehru report and Muslim 

response with special reference to All 

parties' Muslim conference (1929) & 

Muhammad Ali Jinnah's 14 Points. 

4. Describe Allama Muhammad Iqbal's Allah 

Abad Address of 1930 and his Proposal for 

a separate homeland for Indian Muslims. 

5. Describe briefly about the Round Table 

Conference for a constitutional settlement 

between Great Britain and India, between 

the Indian political parties and the Indian 

princely states. 

6. Highlight the salient features of the 

Communal Award with reference to Muslim 

demands and minorities rights. 

7. Point out the salient features of 1935 Act 

and the grant of autonomy to the 
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Provinces and Muslim 
Grievances 

12.World War-II and its Impact 
on British India 

provinces. 

8. Describe the status of the AIML in Muslim 

politics during (1926-36) and the 

reorganization of the Muslim League as the 

representative organization of Muslims in 

India. 

9. Describe the formation of Congress 

Ministries as a result of 1937 Elections and 

congress policy towards Muslims. 

10.Elaborate on the specific Muslim 

grievances against the Congress Rule with 

special reference to the Pirpur Report, 

Sharif Report and the Kamal Yar Jang 

Report, and Jinnah's demand for a Royal 

Commission. 

11.Describe briefly the impact of World War 

II on Indian politics. 
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CHAPTER-5 STRUGGLE FOR PAKISTAN 

Contents Student Learning Outcomes 

1. Lahore Resolution 
Resolution, 1940) 

(Pakistan 1. Describe Lahore Resolution with reference 

to Jinnah's Presidential Address. 

2. Cripps Mission (1942) 

3. Quit India Movement (1942) 
.. 

4. Gandhi-Jinnah Talks (1944) 

5. Simla Conference (1945) 

6. General Elections (1945-46) 

7. Cabinet Mission Plan and 
Interim Government (1946) 

8. The London Conference and its 
Implications (December 1946) 

9. 3rd June Plan and Indian 
Independence Act (1947) 

10.Role of Quaid-i-Azam in the 
Making of Pakistan 

11.Role of Minorities in the 
Creation of Pakistan 

! 

2. Describe the Cripps Mission with special 

reference to the Muslim's demand for 

Pakistan. 

3. Bring out the impact of Quit India 

Movement on Indian politics, with special 

reference to the consolidation of Muslim 

League. 

4. Describe Chakarvarthi Raja Gopal Achahria 

(C.R. Formula) and the impact of Gandhi 

Jinnah talks on future course of Indian 

politics. 

5. Point out the main provisions of the Simla 

Conference (1945) and explain the causes 

of its failure. 

6. Describe the General Elections 1945-46 its 

results, Muslim League's success as a sole 

spokesman for the demand of Pakistan. 

7. Describe the Cabinet Mission proposals 

and Muslim League response 

8. Describe the formation of Interim 

Government with special reference to 

Liaquat Ali Khan's role as a Finance 

Minister. 
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9. Discuss the London Conference and 

acceptance of Pakistan's demand. 

10.Describe the appointment of Lord 

Mountbatten as Viceroy and Governor 

General, 3rd June Plan and the Indian 

Independence Act (1947). 

11. Trace out the various developments from 

3rd June leading to the emergence of 

Pakistan on 14th August 1947. 

12.Describe the role of Quaid-i- Azam 

Muhammad Ali Jinnah as the Founder of 

Pakistan. 

13.Discuss the role played by the minorities in 

the creation of Pakistan. 

• 
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TEACHING STRATEGIES 

Teacher needs to ensure that whatever students learn, prepares them not 

only to do well in examination but to successfully face the challenges of global society 

and develop their social consciousness to the extent that they become the agents of 

social change to achieve this objective teacher needs to adopt innovative instructional 

strategies. 

Avoiding the spoon-feeding style of traditional classroom teaching, the new 

strategies should intellectually engage the students of varying degrees of interests, 

• abilities and styles of learning, strengthen their power of reasoning and stimulate their 

active participation through different activities and exercises. 

(a) Lecture 

Lectures must be well-planned, problem-oriented and accompanied using 

appropriate diagrams, photos, graphics, charts, etc. These can also be displayed by 

an overhead or multimedia projector if possible and wherever available. 

Lectures should not be one sided. To make a lecture interactive and keep 

students engaged, the teacher should from time to time ask questions. The students 

should be encouraged to ask questions which may be answered by the teacher or 

directed to other students inviting them to answer. This strategy is highly effective as 

students participate equally, practice social skills, and individually demonstrate what 

they have learned from their partners. 

Posing Questions 

In order to keep students engaged in a lecture, ask a question at the end of 

each theme/subtopic. The teacher should device some thought provoking questions 

rather than simple ones. This can stimulate students thinking and learning process. 
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Brain Storming 

It is crucial to provide opportunities for active learning during any instruction, 
including lecture. Active learning allows students opportunity to practice using the 

lecture information and obtain feedback on the accuracy of their responses. During 

lecture the teacher may ask questions that encourage students to use the 

information, they should gain from the lecture. 

Assessing students' learning from a Lecture: 

Students' learning can be assessed by 

1. A group activity 

2. Writing down important activity 

3. Quizzes and written work 

4. Class participation 

(b) Discussion 

Discussion is yet another important form of group interaction which yields many 

benefits to the students. It increases their knowledge of the topic and provides them 

with an opportunity to explore a variety of views which in turn help them to examine 

their assumptions in the light of different perspectives. It also strengthens their 

communicative skills and familiarizes them with the art of academic discourse. In 

planning a discussion, the teacher should review the material and choose such a topic 

which builds upon the contents the students have recently covered and allows them 

enough room to come up with innovative ideas and is not merely a repetition of the 

facts they have learned from their books or the teacher's lecture. 

All students should be given equal opportunity to participate and contribute in 

the discussion and by putting probing questions, such as "Why do you think so?" and 

"Can you elaborate further?", etc., they should be encouraged to come up with 
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appropriate answers. All discussions should be summarized and precisely, identifying 

the questions for further inquiry and discussion. 

Conducting the Discussion 

Present the question orally and in writing, give students time to think, and then start 

the discussion by repeating the question. While students share their own views write 

down some answers so as to track and guide the discussion. It is also valuable to 

summarize ideas, conclusions and the general direction of the discussion which helps 

to ensure that everyone is following the development of ideas . 

Concluding the Discussion 

Good discussions end with a summary so that students know the important points 

that have been covered. In addition to showing students why the discussion is 

important to their learning, a summary provides an opportunity to fill in points not 

covered, and to praise the class for the quality of their responses. 

Assessing Students' learning from a Discussion 

Discussion can provide teachers with an opportunity to assess students 

understanding of course material. Discussion allows students to activity participate 

in the learning process which makes learning more interesting and students are often 

more motivated when they are actively involved in using the course material. The 

knowledge, skills and values developed through discussion can be assessed during 

and after the discussion session by using different assessment strategies, for example 

a checklist. 

( c) Role- Play 

Role-play is a teaching strategy/ technique that allows students to explore realistic 

situations by observing and interacting with another people land role play it acting. 

! Students explore, collect and learn the content being presented which help develop 
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research, problem-solving, communication, observational and social skills. If 

students are asked to write the content of role plays themselves, it will enable them 

to collect and process information, and be creative. 

Conducting Role-Plays 

Preparation for Role Plays 

1. Determine the purpose of the role-play 

2. Write a role-play 

3. Determine the time duration for each role-play 

4. Develop a set of questions for the post role-play discussion. 

Introducing Students to Role Plays 

1. Describe the role-play's purpose, story and problem briefly and clearly. 

2. Select roll-players. 

3. Allow students for enough time to read and understand their roles and prepare 

to enact it. 

4. Involve the rest of the class by having them suggest questions for the 

discussion to follow. 

Enacting and Monitoring the Role-Plays 

While students are acting, ensure all sit quietly and observe the role-play. 

Discussion following the Role-Play 

Discuss only the role-play's content and summarize the role-play, focusing on 

students' understanding. 

Assessing Students' Learning after a role-Play 

Following the role-play, students can be asked to write an assignment outlining the 

arguments in the discussion of an issue/problem or identifying the feelings, attitudes 

j 

-~'- 
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and perspectives of one of the characters. If students write the role-play scripts 

themselves, the teacher can assess the script for its content, ability to communicate 

an issue/ problem, problem-solving skills etc. 

Cooperative Learning 

Cooperative learning is one of the most important strategies in which students 

work together in small groups or pairs to maximize their own and each other's. 

· Learning. Improved self-esteem, increased on-task time, increased higher order 

thinking, better understanding of material, ability to work in collaboration with others 

~ and improved attitude towards school and teachers, are some of the more prominent 

benefits of cooperative learning. Besides, it creates opportunities for students to use 

and master social skills necessary for living productive and satisfying lives. 

Ways of Using Cooperative Learning in the Classroom 

Think- Write-Pair-Share 

To begin think-write-pair-share, you must first pose a question to the class that 

requires students to think critically. 

Think: Students 'think' alone about the answer to the question for a specified amount 

of time. 

Write: Students write their answers to show what that they thought about the 

question individually. 

Pair: Students' pair up with a partner to discuss the question, listen to and expand 

on one another's ideas. 

Share: Students' share their answers to the question with the entire class. 

Think-write-pair-share structures are effective only when students participate 

equally, practice social skills and individually demonstrate what they have learned 

from their partners. 
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Jigsaw 

Research indicates that students learn best when they teach others what they have 

learnt. Jigsaw is a method by which students learn and teach each other. It has four 
steps: 

• Form cooperative groups called HOME groups. Each HOME group member is 

given different material to learn and teach to the rest of the group. For • 

-. 

example, the first group member must learn page 1 of an assigned text, the 

second member page 2. 

• EXPERT groups are formed by grouping students with the same assigned 

material together. EXPERT group members must study their material together, 

and plan ways to teach the material to their HOME groups members and check 

for understanding. 

• Students return to their HOME groups and take turns teaching their HOME 

group members the material, they were assigned with and are now experts 

on. The group goal is for every member of the group to master all the material 

presented. 

Assessing Students' Learning in Cooperative/ Collaborative Learninq 

Success on the academic task is assessed by randomly asking students questions, 

checking their work, or through individual through tests or quizzes. For the social 

testing tests students are evaluated through teacher's observation and students' self 

evaluation and group effectiveness. 

Inquiry / investigation 

Inquiry /investigation is a process of framing questions, gathering and analyzing 

information and drawing conclusions from it. There are a number of steps in conducting 

an inquiry, for example: 

i 

i 
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1. The teacher may choose a topic and have students frame inquiry 

questions(s) based on the topic, for instance, what were the contributions 

of the Mughals to the subcontinent? 

2. Students formulate a hypothesis, i.e. provide possible explanation or 

educated guesses in answer to the question, for instance, Mughuls 

contributed to art, architecture and administration. 

3. Students plan the inquiry. For example: 

• What is the best place to find information on the topic? /What is the best 

way to gather data? 

• How to allocate time? 

• Whom to consult? 

4. Students locate information/gather data. For example: 

Read books on the Mughuls; visit a museum; search the internet. (Whatever 
kind of facilities are available} 

5. Students record information as they find it. For example: 

Students using books should note main idea and support evidence (Note down 

the reference for future use) or students can record the interview of a 

community member. 

6. Help students evaluate their findings and draw conclusions. Students may look 

for relationships in the information gathered, analyze the information and try to 

find an answer to the query. Teach them to support their opinions with evidence 

from their data. 

7. Have students communicate their findings in creative ways, written, oral 

and visual. For example, as a poster, article, talk show, role-play, etc., for 
instance: A PowerPoint presentation on charts or even the blackboard. 

8. Encourage students to suggest possible action based on findings. 

Select actions that are doable. Look at possible consequences of each action. 
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Choose the best action. For example: Write a letter to the government to 

preserve a monument built by the Mughuls which is in a dilapidated condition. 

9. Make an action plan and carry out the action. For example: Write the letter. 

10.Reflect on the success/challenges of the action. 

Assessing Students' Learning from an Inquiry/ Investigation 

• Observation: 

Students' abilities and skills can be observed during each stage of the inquiry/ 

investigation. For example, you can observe a student conducting an interview, 

looking for relevant information in the library or making a graph. Teachers can 

provide detailed descriptive feedback to the students on their abilities and skills 

observed. 

• Document's analysis: 

Teacher can ask students to share anything, they have documented during the 

process of inquiry, including notes made from material read, analysis of findings, 

etc. Teachers can give mark on the relevance of material accessed, and analysis 

of information etc. 

• Written or oral presentations: 

Written or oral presentations can be marked in terms of the quality of content:, creativity 

in the presentations, ability to answer questions. 

To conclude, these strategies besides promoting academic achievements, would 

enable students to explore a range of views on a topic, gather information, answer 

questions, improve their problem-solving and communicative skills and teach them how 

to work as a team. It will also increase higher order thinking in them and improve 

their attitude towards the self-learning and the environment. 
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Teaching Learning Resources 

In most classrooms, students-teacher interaction is limited to reading, writing and 

speaking. Students remember some of what they hear, much of what they read and more 

of what they see. However, if students are to remember, understand and embody what 

they learn, they need to experience their learning because each student is unique and 

learns differently, some students must touch or do in order to experience learning. Using 

multiple and varied teaching learning resources then integral so that student's experience 

as they learn and also develop their multiple intelligences. 

There are a number of teaching and learning materials required for effective teaching of 

particular subjects. Some examples are: 

Primary and Secondary material: Maps/ Globe (Different kinds), case studies, 

encyclopedias, documentaries, museums and newspaper/ news magazine. 

r 
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ASSESSMENT AND EVALUATION 

Assessment is gathering quantitative and qualitative information, uslnq a variety 

of tools and techniques that are easy to understand and interpret. Assessment should 

aim at evaluating teaching and learning, showing proficiency in a wide variety of tasks 

at class level and at providing information to different people on how well standards are 

being met. 

Assessment and its various patterns should be in accordance with the needs of 

the curriculum and designed in such a manner that they inculcate and improve in 

student's various skills such as observation, curiosity, creativity and application. 

Assessment can be either formal or informal: 

Formal Assessment 

i. This usually involves a written document: a test, a quiz, an examination paper 

and written instructions. 

ii. This often gives a numerical score or a grade and reflection student 

perform a nee. 

Informal Assessment 

i, This often involves teacher reports, observations, inventories, checklists, 

portfolios of performance, evidence of participation, discussion peer and self 

evaluation. 

ii. This often does not contribute to student for final grade, despite being the 

validity and reliability and quite good. 

Assessment can be criterion referenced or norm referenced. 

Criterion Referenced Assessment 

i. The performance of a candidate is measured against defined criteria. 

ii. Criterion-referenced assessment is often but not always used to establish a 

person's competence. 
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Norm Referenced Assessment 

i. The performance of a candidate is measured by relating to population 

perform a nee. 

ii. This assessment is relative to the student undertaking the assessment. It is 

effectively a way of comparing students. 

Key Questions about Assessment 

Four key questions need to be addressed in assessment 

Assessment 

~-w_h_y_?_~l 1/ What? 
For Whom? I j 

------ 
How? 

Figure 1 Key Questions 

Types of Assessment 

Formative Assessment 

• The on-going assessments, reviews and observations carried out in a classroom. 

• Teachers use formative assessment to improve instructional methods and provide 

feedback to the students throughout the teaching and learning process. 

Summative Assessment 

• The assessment used to evaluate the effectiveness of instructional programs and 

services at the end of an academic year or at a pre-determined time. 

• The goal of surnmatlve assessments is to make a judgement of student 

competence, after an instructional phase is completed. 
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Common Formative and Summative Assessments 

Formative Assessments Summative Assessments 

Anecdotal records Final Exams 

Quizzes and Essays National Tests (UPSR, PMR, SPM) 

Diagnostic Tests Entrance Exams 

i 

• 
Figure 2: Common Formative & Summative Assessments 

Difference between Formative and Summative Assessments 

Issues Formative Assessments Summative Asseissments 

Purpose To improve quality of To determine quality of present 

future performances performance 

Required by Assessee &Assessor Examining body 

(Student & Teacher) 

Performed by Assessor (Teacher) Evaluator (External Examiner) 

Observed by Assessor (Teacher) Evaluator (External Examiner) 

Criteria set by Assessee &Assessor Examining Body 

(Student & Teacher) 

User of information Assessee &Assessor Examining and admitting bodies & 

(Student & Teacher) providers of jobs 

Feedback During or after a After a performance 

performance 

Basis of feedback Observations; strongest Level of quality based on a set 

and weakest points standard 

.. 
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Contents of report What made the quality of The quality of the performance, 

performance strong; how often compared to set standards. 

one might improve future 

performances 

Figure 3: Formative and Summative Assessment 

Categories of Assessment 

Assessment ( either summative or formative) is often categorized as either 

objective or subjective. 

Objective Tests: Harder to set, harder to make free of ambiguities, much faster to 

mark. These are based on Multiple Choice, True-False, Matching Items, Partial 

Knowledge Multiple Choice, Structural Communication Grids, Electronic Assessments 

and Duly Performed 

Subjective tests: Easier to set, easier to avoid ambiguities, much longer to mark. 

There is a huge range of objective and subjective assessment approaches. These are 

based on Short Answer, Extended Answer, Practical Tests, Observation, Essay, 

Dissertation and Project. 

Open Book Assessment: Here all the information is available and the 

assessment tests how well the student can use the information. 

• Teachers' observations are commonly ignored as a form of assessment. 

However, teachers should constantly observe and listen to students as they 

work. Non-verbal communication, such as inattention, looks of frustration and 

other cues, give greater insight than verbal feedback. Observation is also 

important in assessing performance tasks, classroom climate and teacher 

effectiveness. Observation tools include: 

Anecdotal Tools: Anecdotal tools are ways of recording descriptions of what 

the student says and does. Anecdotal recording may be done as a spectator or 

as a participant. Three anecdotal tools, frequently used by teacher, are: 
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i. At-a- Glance Sheet: At-A-Glance is a very brief anecdotal jotting made on 

each student on a regular basis ( e.g., weekly). This tool is especially useful for 

doing a regular observational "scan" of all your students. It provides a format 

for recording very brief anecdotal observations on each student, and it allows 

you to see "at-a-glance" which of your student has not yet been observed. • 

You should try for weekly observation of each student and at-a-glance 

approach can be used for recording either planned or incidental observations. 

If you are using this as a new approach, start small, target only a few students 

and limit the number of behaviors, you observe. 

ii. Checklist: A listing of pre-selected behaviors/skills. After observing, the 

teacher checks off whether each item listed was shown or not shown. 

iii. Rating Scale: Like the checklist, a listing of pre-selected behavior/skills. 

However, after observing, the teacher decides about the degree or frequency 

with which listed item was shown. 

• Checklist: It is same as in performance-based assessment (scoring rubrics) 

except 

• Rating Scale: These are pre-selected behaviors to be observed and assessed, 

instead of performance criteria. 

• Self-assessment: It refers to students evaluating themselves. In self 

evaluation of academic achievement, students rate their own performance in 

relation to establish standards and criteria. Students may also be asked to 

answer questions that reveal their attitudes and beliefs about themselves or 

other students as part of their self-reporting. 

• Performance- based Task 

i. Ask students to pair up with a partner. Ask each pair to choose a social 

issue and collect information about it to prepare an oral presentation. 

ii. Provide each student a copy of the student handout, "Making an oral 

presentation" and ask students to prepare for their presentation using it 

as a guide. Encourage students to use a visual aid such as a chart, 

i 
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photographs, an OHP or power point. Remind students of the time for each 

presentation and that they should be prepared for a short question- answer 

session. 

iii. Encourage each pair to rehearse the presentation on their own or present 

it to their friends and get constructive feedback to improve content, 

structure, time, clarity and audibility of voice and use of visual aids. 

iv. Have each pair made their oral presentation to the class? Encourage the 

audience (students) to listen to the presentations attentively. Provide each 

student with a copy of the student handout "Peer Evaluation of oral 

Presentations" and ask them to evaluate the presentations of their fellow 

students, using the handout. Use the Teacher Resource "Evaluation of 

Oral Presentation" for evaluating the presentations and provide 

constructive feedback to each pair. 

• thinking and creative process, and to assess higher order thinking. This 

category includes short and essay type questions. 

• Teacher observations are commonly ignored as a form of assessment. 

However, teacher shou Id constantly observe and listen to students as they work. 

In addition, nonverbal communication, such as inattention, looks of 

frustration and other cues, gives greater insight than verbal feedback. 

Observation is also important in assessing performance tasks, classroom climate, 

teacher effectiveness, and other dimensions of classrooms. 

• Self-assessment refers to students evaluating themselves. In self 

evaluation of academic achievement, students rate their own performance 

in relation to established standards and criteria. Students may also be asked 

to answer questions that reveal their attitudes and beliefs about themselves 

or other students as part of their self-reporting. 

The techniques of testing and evaluation adopted for continuous assessment 

of students at classrooms level should be both valid and reliable and proper care & 
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should be taken to prepare the objective type questions so that they can 

appropriately assess the students' knowledge comprehension application, analysis 

and synthesis skills. There should be periodic/monthly tests in addition to the 

class/homework and assignments should be given due weightage while assessinc the 

students' performance. 

• 

i 
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GUIDELINES FOR DEVELOPING TEACHING LEARNING RESOURCES 

There are several teachings and learning materials required for effective 

teaching of subject. For example. 

• And Historical Textbooks 

• Teachers 'guides 

• Students workbooks 

• Visual aids such as charts, models etc. 

• Computers< 

Computer software .. 

Internet (Websites, online libraries) 

Field trip 

• Community 

• The environment 
Guest speaker 

For history, the following resources/teaching aids can be utilized to effectively 

support the process of teaching and learning in the class room 

• Primary and secondary source material, 

• Maps/globe (different kinds), 

• Case studies, 

• Encyclopedias, 

• Documentaries, 

• Newspaper/newsmagazines, 

• Internet, 

• Museums 
i 

. ' . 
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TEXTBOOK 

A textbook is an important teaching and learning resource. It is o e of the 

most extensively used resources in Pakistani classrooms. 

Basic features of a textbook 

• The textbook serves as a framework for teaching through the year. 

• The textbook should conform in all its details to the parameters laid down in ' 

the Curriculum. 

• It must have accurate, factual_ and up-to-date material. 

• The material must be sufficient to give students the knowledge they need to 

understand concepts, develop skills and engage in higher order thinking. 

• The material should help students understand the world in which they live, 

prepare for exams, prepare for life, raise their standard and promote 

independent thinking. 

• The language of the narrative should be simple, clear and logical and should 

not be loaded with unnecessary details and repetitions. 

• The material must be error- free so that it can be trusted. 

• The material must be unbiased and non-controversial. 

• Text Books should be well illustrated. 

• A number of activities should be recommended in the textbooks. 

• A variety of activities should be included throughout the book. 

• End-of-the-chapter exercises must encourage students to think, develop skills, 

and use information for a variety of purposes. 

• Textbooks must have an Index. 

• Must include a Glossary. 

• Must becontextuallv relevant. • 
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r. How to Start Writing Textbook 

Planning 

• Decide on a topic (in relation to the Curriculum) 

• Review Curriculum to identify learning outcomes that are to be met for each 

chapter. 

• Decide on the key ideas to be included in each chapter. 

• Organize the key ideas 

• Decide which facts and concepts are to be included, what vocabulary/ terms 

will be used, what values and skills can be developed. 

• Decide which illustrations are to be used and prepare an art brief for the 

illustrator and designer. 

• Decide which activities would develop further understanding of the concepts. 

• Decide which websites and links can be given for further information on the 

given topic. 

Writing 

• Write as if talking to a group 

• Ensure accuracy and authenticity of facts. 

• Edit in line with Curriculum 

• In keeping with local teaching/ learning environment 

• Check meaning has not changed even if words have. 

• Include activities. 

Design 
I 
I 

• Designer finapzes layout of the text. Illustrator prepares illustration. 

• To make writing and studying the textbook easy, colour coding, different levels 

of heading, etc. can be used. 

Edit 

• Check clarity of illustration, captions and activities etc. 
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• Do they show, what they are supposed to show? 

• Do they add anything to the text? 

Review 

• Have peers ( experts) review and provide critic-constructive feedback? 

• Incorporate relevant feedback 

Pilot Test: 

• Have teachers teach, observe and made changes as required? 

Guidelines for Writing a Chapter 

• How to write? 

Planning 

• Learning outcomes, chapter will realize (put at beginning of chapter) 

• Identify topics and subtopics that will be included (Develop outline) 

• Decide key ideas, facts, concepts, skills, values that can be developed. 

• Decide potential illustrations 

• Activities-nature of activities that call students to do inquiry. 

Writing 

• Ensure that content is up-to-date, accurate and developmentally appropriate. 

• Inclusion of otherwise excluded (Women, Minorities and other perspective) 

• Language (Consistent, culturally appropriate does not use disparaging, 

patronizing language or stereotypes about any religion, ethnic group, sex, for 

people of differing abilities or any other community, gender neutral language, 

grammatically correct, age appropriate and vocabulary) 

• Engage and hold readers attention 

• Recall previous learning, where possible 

• Structure writing, so sentences are simple, paragraphs deal with single idea 

etc. 

-. 
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• Write a summary/ concept map at the end of chapter reviewing key knowledge 

and skills 

• Decide illustrations required 

• End of chapter exercises: 

> Recall and integrate previous learning 

> Engage students and develop their creativity 

> Move from lower to higher order thinking 

> Develop multiple intelligences 

> Contextually relevant in keeping with local teaching and learning. 

Illustration for the text book writers 

This is strongly recommended that the writer's qualification must be M.Sc. 

in relevant subject at least. In case of integrated subjects, each section must be 

written by the relevant subject expert. It will be icing on cake if the text book 

writer is a working teacher and subject specialist. The book must contain the 

following: 

• Info box 

• Pictures and relevant diagrams 

• Statistical diagram 

• Glossary 

TEACHER'S GUIDE 

Teacher's guides provide detail expiation of key concepts of the curriculum, lay 

down guidelines how to teach a topic, and provide further examples to facilitate 

learning. A teacher's guide serves to educate teachers and thus be a means of helping 

teachers develop professionally. 

• Basic features of a teacher's guide: 

• A teacher guide helps teachers teach text and extend activities 

• It does this by keeping contextual realities in view 
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• It recommends various teaching strategies and contains: 

./ rationale for suggested teaching 

./ various assessment strategies 

./ teaching learning resources 

./ additional information sources 

./ extended activities and how to conduct them 

UP-TO-DATE,RELEVANT 

./ materials that teachers can photocopy, use themselves or for students 

A teachers' guide should include introduction to the guide explaining how to 

use it. It must be easy to understand and use, expand and develop teachers' repertoire 

of knowledge and skills. 

WORKBOOK 

Workbooks are books that contain writing activities and exercises that are related 

to each chapter in the textbook. Workbook exercises help to develop students' 

understanding of the concepts dealt with in the text, to develop skills and to apply 

knowledge to new situations. 

Basic features of a workbook: 

• Work book contains many exercises and activities for each chapter, topic, sub 

topic 

• These exercises and activities effectively help develop, practice and assess 

students' content knowledge, skills and higher order thinking and are different 

from exercises activities in text and guide. 

• Workbooks correspond to text - exercises and activities for same topic/ 

chapter grouped together; presuppose knowledge and skills developed in 

text only 

• Different from exercises, activities in text and guide 

• They are non-repetitive in style, structure with a purpose to engage students 

• They easy for students to understand and follow - clear instructions 
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• The carries several illustrations/examples/explanations to reinforce concepts 
of the textbook 
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Sr. No. Name Organization 

1. Dawar Shah TAMO Consultant IBCC, Islamabad 

2. Saeed-ul-Haq Department of History, Govt. MAO 
College, Lahore 

• 
3. Dr. Muhammad Tahir History Department, Govt. S.E. College, 

Bahawalpur 

4. Tariq Ghani EST, Govt. High School, Shakargarh 

5. Ghais Amir Subject Specialist(History), Manuscript 
wing, Punjab Curriculum & Textbook 
Board, Lahore 

6. Abida Parveen Deputy Director (Curriculum 
Humanities), (Coordinator), Punjab 
Curriculum & Textbook Board, Lahore 

7. Karam Hussain Deputy Director (Education), Curriculum 
Wing, Punjab Curriculum & Textbook 
Board, Lahore 

8. Dr. Zahra Shah Visiting Faculty of History Department, 
Government College University,· Lahore 

9. Dr. Tahir Kamran Professor, Dean of Arts and Social 
Sciences, Head of Department (History), 
Government College University, Lahore 

~·. 
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